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2. Excursion and Meeting In
Narva



2.1 Visit to Narva Central Grammar
School (Narva Vanalinna Riigikool)

























































2.2 Visit to Narva Teacher College









2.3 Reports on Visit and Discussions In
Narva



















































3. Meeting at Tartu University



3.1 Opening Presentation
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The network project wants to show ways of how
schools can make use of the multilingualism of
their pupils (and of their teachers) in order to
change from monolingual settings to functional
multilingualism.
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Topics
* Models and initiatives of implementing
multilingualism at schools

 Diversity and multilingualism in teacher education

 Multilingualism at schools in selected areas of
regional and minority languages
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Project activities

e Observations and research on good practice
models/initiatives of multilingualism at schools

 International expert meetings/conferences:

— Multilingualism as a resource in new teacher education
University of Teacher Education Vienna, September 2013

— History and current status of multilingual societies
University of Tartu, March 2014

— Successful models of multilingualism in international

comparison
Akdeniz University Antalya, October 2014
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Target groups

The target groups of the project are decision makers
on three levels:

 Principals and teachers in multilingual and multicultural
areas

e Academic institutions of teacher education

 Educational authorities on national and federal levels

Lifelong -

Learning
Programme




Project results

 Data base: Collection and brief descriptions of
Initiatives, projects, and publications representing
good practice of multilingualism at schools and In
teacher education

e Publications

e Recommendations for decision makers in educational
Institutions and in educational policy
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Get involved

AMUSE — website: http://amuse.eurac.edu
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Get involved

AMUSE — website: http://amuse.eurac.edu

Online discussion forum: http://amuse.freeforums.org/
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The database «Plurilingualism and promotion of linguistic competences» was
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after 2014,
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3.2 Keynote Lecture



Haridus- a Teadustninis’reerium

Estonian Ministry of Education and Research

Multilingualism In Education- a
challenge or an opportunity?

Piret Kartner
Tiina Peterson
Ministry of Education and Research




Haridus- ja Teadusministeerium

Estonian Ministry of Education and Research

Geographical Europe: 80 languages incl 23 EU
official languages as well as minority and immigrant
languages

v
New sociolinguistic environment = globalisation,
multilingualism in the society, at school, at work, in
the family




Eston Haridus- ja Teadusministeerium

Estonian Ministry of Education and Research

In past 10 years from100 mother tongues to 157
mother tongues

Multilingual families- mother tongue, father tongue,
home language, education language

Multilingual Estonian is a rule rather than an
exception




Haridus- ja Teadusministeerium

Estonian Ministry of Education and Research

« On personal level: mobility, employability and
growth

 On state level: poor language skills = barriers for
economic growth




Ada_pt_atlo Haridus- Ja Teadusmimsfeenum
socioling My offtcatonand Resesict

4 As

e Awareness
e Acceptance
* Analysis

e Action



Haridus- ja Teadusministeerium

Estonian Ministry of Education and Research

Understanding multilingualism/multiculturalism/
plurilingualism/ pluriculturalism

e Why?

 What?

e |n what forms?




Haridus- ja Teadusministeerium

Estonian Ministry of Education and Research

"The plurilingual and pluricultural competence [...]
refers to the fact individuals do not have a collection

of communicational competences which are

separated according to languages they speak. The
plurilingual and pluricultural competence includes the

whole language repertoire."




Haridus- ja Teadusministeerium

Estonian Ministry of Education and Research

o Getting ready for change

« Managing change

e Cooperation rather than confrontation
e Learning from experience




An aly Haridus- ja Teadusministeerium

Estonian Ministry of Education and Research

o Current state of affairs

How to protect state language?

How to cater for mother tongues?

What languages to learn/teach?

When to start?

What curriculum and methodology work does it
require?

How to assess?

What kind of TT does it require?

etc




ACtiQ Haridus- ja Teadusministeerium

Estonian Ministry of Education and Research

Action taken:

e CEFR and ELP

o 1+2

* Variety of foreign languages offered

* Internationally recognised FL exams

e Early language learning, language immersion
Action to be taken:

o Starting earlier

 Teaching languages not a language

« CLIL



Haridus- ja Teadusministeerium

E ar Iy Estonian Ministry of Education and Research

learning

« TPD
 Materials’ development (guidelines, workbooks,
textbooks and other teaching materials) for

teachers, preschool child care institutions, parents
and municipalities.




Haridus- Ja Teadusmimsfeenum

Estonian Ministry of Educ nd Research

Multilingualism is definitely an
opportunity comprising various
challenges to be faced and addressed.

Thank you!



3.3 Current Local Research



M TARTU ULIKOOL

Opinions of teachers In preschool education about their
multicultural and multilingual competence

2014
Marja-Liisa Maesalu,
MA in preschool education



Multicultural situation in Estonia

e The census conducted in the year 2000 showed that
there are people from 142 nations living in Estonia.

e There are 109 different languages that these people
speak as first languages (Statistikaamet, 2002).

e Since borders between EU countries are open, the
number of people of foreign origin living In
Estonia iIs probably showing a rising trend.

e Exact number of children of foreign origin in
Estonian preschools is unclear.



Teaching bilingual children

e Programmes to support multilingual and
multicultural education are used all around the

world.

e Too much importance on the volume of language
learning not the quality (Rannut, 2002).

e Important factors in teaching bilingual children:
teachers’ experiences, knowledge, different biases.



Teaching bilingual children (2)

e Knowledge of overall language development.

e Paying attention to what child produces as well as
what he/she hears.

e Good overview of each child’s individual bilingual
background (Macrory, 2006).

e Supporting first language development (Espinosa,
2005).

e Language is part of child’s identity (Lessow-
Hurley, 2003).

e Teacher-parent collaboration (Baker, 2005).



Estonian preschool teachers’ preparation to
teach multicultural and multilingual
children

e Previous research done in the University of Tartu
showed that preschool teachers feel that they
haven’t recieved enough training to teach bilingual
children (Pahhovski, 2010; Dorosenko, 2008).

e Training for Estonian as second language teachers
In University of Tartu and University of Tallinn.

e Most of the training is aimed for teachers that teach
Estonian in institutions where the main language is
not Estonian.

e Some courses for preschool teachers- mainly aimed
for enhancing Estonian language development in
Russian-speaking preschools.



Results and conclusions from my research-
teachers’ opinions on their training

e Teachers considered their knowledge on how to
teach bilingual children to be insufficient.

e They felt the need for more training and were
worried about the future.

e |nadequate training does not only cause problems
for teachers. Bilingual children do not recieve the
help and support they need.



Results and conclusions from my research-
teachers’ opinions on teaching bilingual children

e Estonian preschool teachers find teaching bilingual
children to be challenging (positive and negative).

e Not enough knowledge on the subject field makes
teaching time-consuming.

e Teachers try to find helpful information from
literature, internet and their colleagues.

e Helpless in situations that require using some other
language.



Results and conclusions from my research-
teachers’ thoughts on having bilingual children in
their classroom

e Teaching bilingual children is more difficult than
teaching their monolingual counterparts.

e Even without enough training teachers are not

against having bilingual children in their
classroom.

e Teachers value the diversity multicultural children
bring to the group.

e Hope to get more training in this subject field in
the future.



Suggestions for teacher education for multilingual
children based on current research

e Stronger focus on teaching multilingual children in
teacher education.

e Offer more courses on the subject field for teachers
that have already graduated from colleges and
universities.

e Develop more helpful literature on the subject.

e Preschool teachers need training as much as school
teachers- importance of language development in
the early years.



Thank you!



ELEMENTARY SCHOOL TEACHERS’
OPINIONS ON THEIR
MULTICULTURAL COMPETENCES AND
FOR THE NEED OF ADDITIONAL IN-
SERVICE TEACHER TRAINING

‘ Jana Tiits
MA School Management

25th of March 2014 Tartu



PROBELM

Schools becoming more multicultural creates extra
demands for teachers’ multicultural competences.

Teachers need extra skills to effectively consider
students’ various backgrounds 1in order to understand
its influence on their learning.

Teachers should use culturally sensitive teaching
methods that would support students in the best
possible way.

The concept of multiculturalism has become too
narrow.



AIM OF THE CURRENT RESEARCH

Describe six teachers’ opinions on the meaning of
multiculturalism.

How do they meet the need for intercultural
competences in their everyday job?

How effective has their teacher training been?

Which 1s the need for additional training?



Y DIMENSIONS OF MULTICULTURALISM

Race

Nationality

Language

Religion

Socilo-economical background
Temperament and learning styles
Mental disorders



WHERE INTERCULTURAL COMPETENCES
COME INTO ACTION

Planning the lessons

Implementing the lessons
Teacher-student communication
Managing student-student communication
Teacher-parent communication



MULTICULTURAL COMPETENCES

Good self-expression

Knowledge about culture and religion
Communication skills

Patience

Empathy

Creativity




ARE THEIR MULTICULTURAL
COMPETENCES SUFFICENT?

Their competences are good at
current circumstances.

Reactive attitude

“I don’t want to make my work harder by simplifying
everything for him. If he does not understand something,
I will explain it to him in the process.”

“I will not decide it for him in advance if this or that is
difficult or confusing for him. He has to tell that to me!”

“I will educate myself if I start to feel the need for it.”



MULTILINGUALISM

“Students must cope with the different langauge
situation. They will manage bit by bit.”

19 B

m not going to double up my work load by
translating the teaching material for him!”



ARE THEIR MULTICULTURAL
COMPETENCES SUFFICENT?

They do not have relevant competences for
handling all the differences the way they should.

Teachers feeling insecure

“If I would have this kind of student in my class

tomorrow, I would not know what to do with
him.”

“I need more experience.”



MULTILINGUALISM

Teacher does not speak the same language as
student.

How to explain math, nature sciences?

How should the teacher of English (or other
languages) teach a foreign language to students
whose mother tongue is different from the schools’
working language?

A child from parents of French and Russian studying
English in an Estonian school. Teacher knows only
English and Estonian.

CHALLENGE!



SUGGESTIONS FOR INITIAL TEACHER
TRAINING

Themes to include in the curriculum

Knowledge about cultural differences (based on
ethnicity)

Knowledge about religions

Teaching students with different language skills
Knowledge about psychology

Interpersonal differences

Mental disorders

Managing behavioral difficulties

Motivating skills



SUGGESTIONS FOR INITIAL TEACHER
TRAINING

Teacher practice

Practice supervisor should be able (and have
time) to guide the student.

Analysis of cultural differences in the classroom
before starting to plan and implement the
teaching processs in that class.

Analyze multicultural relationships in classroom
during practice time.



SUGGESTIONS FOR IN-SERVICE TEACHER
TRAINING

Share practices on how to manage behavioral
difficulties.

Gain more knowledge about psychology.

Learn how to support families with diverse
background.

Exchange experiences with colleagues.



CONCLUSION

Teachers agreed that in 1nitial training they did
not receive enough support to develop
multicultural competences.

Developing teachers multicultural competences
deserves more attention in initial- and in-service
teacher training programs.



THANK YOU!
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Exploring constructivist social learning practices in
alding Russian-speaking teachers to learn Estonian: an
action research approach

Tatjana Kiilo, Ph.D

tatjana.killo@gmail.com



=%  Research background: setting the scene

%

SIras 1

Political and historical background:
two parallel general educational systems (beginning of 1990s)

language-in-education policy decisions in order to Estonianize schools
and harmonize the educational system

introduction of instruction in Estonian into Russian-
medium schools, and

Estonian proficiency requirements for teachers

Russian-speaking teachers put in a double-bind situation:

* As members of the Russian-speaking community - may lack integrative

motivation to learn Estonian; feel that community opposes Estonian-
medium instruction

» As educational professionals — granted both the authority and the
obligation for the legitimization of the Estonian language in Russian-
medium schools



EPG Research questions:

« How can constructivist social language learning practices
contribute to enhancing the agency of Russian-speaking
teachers?

« To what extent could an action research approach compensate
for the negative effects of the unfavourable contextual factors
and help the teachers to adjust to policy shifts in the language-
In-education domain?

Kiilo, Tatjana and Kutsar, Dagmar. (2012). Exploring constructivist
social learning practices in aiding Russian-speaking teachers to learn
Estonian: an action research approach. Educational Action Research
Journal 20 (4): 587—-604
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Constructivist perspective to learning

» learning emerges out of experience, learning is always contextual and
determined by the environment

* learning is an action
» the outcome of learning is personal and collective growth

Action research method
e research and action in a series of flexible cycles
» the collaborative partnership of participants and researchers
* knowledge and understanding of a unique kind
» aVvision of social transformation
» a high level of reflexivity and sensitivity to the role of the self
* explanatory engagement with a wide variety of existing knowledge
« engendering powerful learning for participants, and
» placing the inquiry in an understanding of broader social contexts

(Somekh 2006)



Action research In Estonia

a two-year mentoring program for Russian-speaking teachers,
Incl 13 months of mentoring process

was not meant to be a substitute for the traditional second-
language classes

50 minority-group teachers working at Russian-medium schools
and their mentors, together forming the mentoring pairs (dyads)

Mentors provided with necessary training, a detailed conception
of intervention elaborated

Each pair has developed an individual action plan » at the end
of each month actions and the outcomes of the reflections were
documented in dyads as structured self-evaluation reports

3 research conferences and 2 joint seminars to facilitate the
mentoring process and disseminate results



Findings

A constructivist social learning method helped to stipulate the
participants” integrative (both professional and individual) motivation to
learning the Estonian language

The mentoring practices contributed not only to the development of
Estonian language skills, but also facilitated the changes in the
attitudes of the participants towards the Estonian language, culture
and society in general

[Estonian language learning has changed into a pleasant activity]
[There is a desire to attend perfomances in the Estonian language]
[I have started to read in Estonian with pleasure]

The main threshold in (social) learning during the program was
connected to the lack of understanding of the rationale behind the
Estonian-medium instruction in the Russian-medium schools, including
the respective political decisions and public policy measures



Sy Conclusions

‘ms@Uicomes from the perspective of the participants: progress in language
learning, personal and professional growth, collaboration within the action
research community; the responsibility for learning was placed with the
learner in his or her own right

« Constructivist second language learning supports the enhancement of
teachers’ agency within the sub-structure of the learning community

« Though the sustainability and transferability of the learning outcomes to the
everyday professional practices is subjected to constraints generated by the
existing contextual settings (school and community) it could be better
achieved by means of collective actions

* Action research helps to generate new actionable knowledge of a unique
kind, it is an effective and efficient way to stipulate the teachers' professional
development, particularly in situations where policy shifts are aligned to
changes in national identity as well as pedagogy



3.4 Multilingual Schools
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3.5 International Perspectives































































































































































































































































































































































































































































































































































































































































3.6 SWOT Analyses
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